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Abstract: The quality of education in Romania is a topical issue, in full
evolution and far from being completely resolved. The dimensions of quality are
well anchored in the quality standards developed by A.R.A.C.ILP! and highly
visible in the R.A.E.L If compliance with quality standards is a bureaucratic
activity and the R.A.E.1.? is completed formally, quality-related activities do not
contribute much to improving school results, and quality indicators do not have
a real and positive effect on the image and attractiveness of the school.
Understanding the importance and role of the quality committee documents by
all parties involved in the process of ensuring the quality of education will lead
to a collective effort to improve the instructional-educational process. The
digitalization of quality assessment will lead to reducing bureaucracy and
accelerating the decision-making process related to improving the
instructional-educational process, based on the quality improvement plan.
Identifying strengths and weaknesses based on the analysis of the data
contained in the R.A.E.I will lead to the development of a personalized quality
strategy for each school, depending on the specific situation in which it finds
itself.

This paper aims to analyze the connection between quality standards and
the reality in Romanian schools, because education quality management is not
a finished product, but a continuous process of improving instructional and
educational activity, based on concrete data and conducting objective analyses.

The Annual Internal Evaluation Report (R.A.E.L) is a document with a
strategic role in diagnosing the quality level of the educational process, which
allows establishing the gap between the real situation and quality standards.

If there is a culture of quality education in the school, based on evidence
and the participation of all stakeholders, then the school will become a learning
organization, which will have a beneficial effect on school performance and the
satisfaction of education beneficiaries.

Keywords: Quality of education, quality indicators, quality assessment,
R.A.E L, quality standards, dimensions of education quality

1. Introduction

The Internal Quality Assessment Manual, developed and published by
A.R.A.C.I.P. in 2013, shows the following aspects about quality (losifescu,
2013):
¢ Quality is defined by the beneficiaries of educational services.

e [t is built on shared values.

1 AR.A.C.LP. is the Romanian Agency for Quality Assurance in Pre-university Education.
2 R.A.E.I. means Annual Internal Evaluation Report.

326



QUAESTUS MULTIDISCIPLINARY RESEARCH JOURNAL

e It is ensured through an explicit system of principles, criteria, quality
standards and indicators.

e It is defined through negotiation between the school and the community,
being undertaken in partnership.

e Itis initiated through self-evaluation and inter-evaluation.

For quality assurance and evaluation, three dimensions of quality have
been defined, each encompassing certain areas and criteria, as follows:

A. Institutional capacity: institutional, administrative and managerial
structures, material base, human resources.

B. Educational effectiveness: the content of study programs, learning
outcomes, scientific or methodological research activity, the financial
activity of the organization.

C. Quality management: strategies and procedures for quality assurance,
procedures for initiating, monitoring and periodically reviewing
programs and activities, objective and transparent procedures for
assessing learning outcomes, procedures for periodically assessing the
quality of the teaching staff, accessibility of resources appropriate to
learning, systematically updated database regarding internal quality
assurance, transparency of information of public interest regarding study
programs and, where applicable, certificates, diplomas and qualifications
offered, functionality of education quality assurance structures.

The descriptors within the standards have been differentiated on the three
possible levels in the evolution of an education provider: authorization,
accreditation and reference. For authorization, the descriptors confirm the
existence of resources, facilities and institutional structures, proven by
documents. For accreditation, the descriptors attest to the existence and
functioning at a minimum acceptable level of these resources, facilities and
institutional structures, with the results established by law. For the reference
level, they indicate the optimal level of functioning, according to good
national and international practices. Their formulation is descriptive. The
education provider (school) is allowed to adapt and interpret the requirement
according to the concrete situation.

By proceeding in this way, the supplier-client relationship was introduced
in the field of education, namely: the school is the provider of education, and
its beneficiaries are students, parents, and employers.

Performance indicators are the measurement tools necessary for achieving
quality standards. To evaluate a phenomenon as subjective as education, it is
necessary to quantify these indicators, namely, to collect numerical data. On
the other hand, quality assurance does not only refer to documents but also to
the organizational culture that must be oriented towards quality. A quality
school is a school that learns from its own mistakes.
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Performance indicators are the basis of the quality assessment and
assurance mechanism. These indicators are the tool through which the degree
of fulfillment of standards is quantified.

There are 43 performance indicators, grouped by the 15 criteria listed
above, corresponding to the three dimensions of quality. These criteria
represent directions of action regarding quality assurance and improvement,
respectively improving the functioning of school units.

The horizontal grouping of these indicators represents the content of the
five areas of managerial competence at the school unit level, namely:

A. The ability of teachers to ensure the well-being of students.

B. The ability of teachers to ensure that students achieve the expected
results.

C. The managerial capacity to provide infrastructure, resources, and
effective leadership to support teachers in achieving and improving
student learning outcomes and well-being.

D. Managerial capacity to improve one's own managerial activity (planning,
organizing, monitoring and evaluation) to ensure the improvement of
learning outcomes, student well-being, professional capacity of teachers
and institutional capacity.

E. The school manager's communication skills with education beneficiaries,
with other institutions and decision-making levels within the education
system and with community involvement in school activities (Novak,
Stroie et al., 2015).

According to the new approach to education quality adopted by
A.R.A.C.I.P, these areas of managerial competence have been transformed
into five essential questions, which quality assessment must answer. These
questions are formulated as follows:

1. To what extent does the school serve the needs and interests of members
of the school community (especially students, parents, teachers), the local
community, and society in general?

2. To what extent is the school operating and governed effectively?

To what extent is the school achieving the expected learning outcomes?

4. To what extent does the school ensure the well-being of the participants
in education?

5. To what extent is the school a successful institution, one that
continuously learns and improves?

The institutional evaluation process (internal and external) must show
whether and to what extent the school has the capacity to meet these
objectives, respectively to answer these fundamental questions (Guide vol. 1,
2021) (see table 1).

[98)
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Table 1. Management competency areas and essential questions for
assessing the quality of education

Areas of managerial competence at Essential questions for assessing
the school level the quality of education
A. The ability of teachers to ensure To what extent does the school
the well-being of students. serve the needs and interests of
B. The ability of teachers to ensure members of the school
that students achieve the community (especially
expected results. students, parents, teachers), the
C. The managerial capacity to local community, and society in
provide infrastructure, resources, general?
and effective leadership to To what extent is the school
support teachers in achieving operating and governed
and improving student learning effectively?
outcomes and well-being. To what extent is the school
D. Managerial capacity to improve achieving the expected learning
one's own managerial activity outcomes?
(planning, organizing, To what extent does the school
monitoring and evaluation) to ensure the well-being of the
ensure the improvement of participants in education?
learning outcomes, student well- To what extent is the school a
being, professional capacity of successful institution, one that
teachers and institutional continuously learns and
capacity. improves?
E. The school manager's
communication skills with
education beneficiaries, with
other institutions and decision-
making levels within the
education system and with
community involvement in
school activities.

The legislative framework regulating the evaluation of the quality of
education has been implemented in Romania since 2006. Internal evaluation
covers the same aspects as external evaluation, namely the 43 performance
indicators. Schools can choose the instruments they consider appropriate for
the internal evaluation process. There is a manual dedicated to internal
evaluation and an online platform for data reporting, available at
calitate.aracip.eu
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Internal evaluation is mandatory by law starting with the 2006-2007 school
year. This evaluation must be carried out annually by the school units, through
the Quality Assessment and Assurance Commission® (C.E.A.C.). The results
obtained must be published and form the basis for improvement decisions
taken by the school management. It is mandatory to use the same criteria and
standards for both internal and external evaluation. The legislation in force
requires schools to improve those areas that were assessed as unsatisfactory
for the external evaluation. To develop, the school can also choose other areas
for which it considers improvements are necessary.

The result of the internal evaluation is used by the school to improve the
quality of the educational services provided. It also represents a source of
information for the external evaluation of the school in question.

External evaluations are carried out by teachers who have undergone a
specific recruitment, selection and training procedure. They carry out their
current activity in a county other than the one in which the school subject to
evaluation is located. There are three types of external evaluation:

e To obtain provisional operating authorization.
e To obtain accreditation.
e For periodic evaluation (carried out every 5 years).

The external evaluation is concluded with recommendations for schools,
as A.R.A.C.I.P. has an ascertaining role. The planning and implementation of
improvement or corrective measures is the responsibility of the school, the
school inspectorate, their authorities and the relevant ministry.

During the periodic evaluation of accredited school units, if the external
evaluation report is favorable (i.e. at least the minimum level of standards is
achieved), the school receives a quality certificate valid for 5 years. Otherwise,
the external evaluation will be repeated after one year. If even after the second
evaluation the school does not meet the minimum requirements established by
the standards, then it will be warned and go into liquidation.

The external evaluation report is recorded in the school's Inspection
Register, then sent for analysis and validation to A.R.A.C.I.P.

Prior to the external evaluation visit, the school's efficiency index is
calculated, taking into account 15 risk factors. This index highlights the
school's merits or progress.

The value of the efficiency index is calculated by relating the aggregate
result indicator to the aggregate resource indicator (Novak, and losifescu, vol.
1, 2015). There are three possible situations, namely:

e The efficiency index is equal to 1: the results obtained are those expected
in the concrete environment in which the school operates.

3 C.E.A.C. is Quality Assessment and Assurance Commission.
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e The efficiency index is greater than 1: the results obtained are better than
expected.
e The efficiency index is less than 1: the results obtained are weaker than

expected (Novak, Stroie, et al., 2015).

The result of the external evaluation is posted on the A.R.A.C.I.P. website,
being available to the public. The summaries of these results have been
included in several national reports on the quality of education, together with
the related recommendations. So far, only two reports have been published,
namely:

e Volume 1/2015, entitled "The influence of external evaluation on the
quality of education;
e Volume I1/2015, entitled "Conclusions resulting from the analysis of

collected data — School year 2013-2014".

The quality of education must be viewed through the added value, that is,
the progress that each individual student manages to achieve during the
schooling period.

2. Internal evaluation process
According to the Internal Quality Assessment Manual, this process has
several stages (losifescu, 2013):

Internal evaluation planning.

Applying investigative tools and collecting data.

Data processing and interpretation of the results obtained.

Analyzing data and identifying strengths and areas for development of
the educational process and the school.

The internal evaluation methodology represents the path taken from data
collection to self-evaluation, completed by completing the Annual Internal
Evaluation Report (R.A.E.I.). This report reflects how the school sees itself.
The internal evaluation process, reflected through this document, must not be
a simple inventory of existing problems in the school, but must be a working
tool, which leads to the establishment of a "culture of continuous quality
improvement".

Regarding the tools used for data collection, according to the same internal
evaluation manual, they can be chosen from existing ones, built from scratch,
or obtained by adapting existing tools.

Determining the optimal sample size considers the cost of the
investigation, the time required to conduct it and the resources that can be
consumed. Theoretically, it is recommended to conduct total research at the
level of the entire population investigated. Considering the reasons listed
above, most of the time it is better to conduct selective research, provided that
the results obtained can be extended “with a reasonable degree of confidence”
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to the entire target population. In this sense, a sample selection is made at the

school unit level, using the sampling step method. By proceeding in this way,

the three categories of samples are established: teachers, students and parents.

After the investigation tools have been developed, the internal evaluation
is carried out according to the established planning. Data can be collected in
several ways, namely: studying documents, directly observing activities,
applying questionnaires, conducting interviews.

Data processing and interpretation of results is done by verifying whether
the collected data has value for the internal evaluation process. They must be
valid, complete and relevant, to constitute evidence for future decisions related
to quality improvement.

The last stage of identifying strengths and areas for development consists
of analyzing the importance of the internal assessment results and establishing
the order in which the identified problems must be resolved.

The Annual Internal Evaluation Report (R.A.E.L.) is the official diagnostic
document of the school. It is the document that forms the basis for the
development of the School Action Plan (P.A.S.). The diagnosis and
identification of existing problems in the school can be done using several
analysis methods, namely:

e Analysis of quantitative information.

e Analysis of qualitative information.

e Complex community analysis.

e PE.S.T.(E.L.) analysis — analysis of the political, economic, social,
technological, ecological and legislative context.

e S.W.O.T./S.W.O.C. analysis — analysis of the strengths, weaknesses,
opportunities and threats facing the school. Threats have been renamed
“challenges”, which the school must confront and find a response to.
Details about these analysis methods and their use can be found in the
Internal Quality Assessment Manual (losifescu, 2013).

The main sources of information are the following:

e The school and community environment, which must be observed.

e The products of the activity (written documents, official and unofficial),
which need to be analyzed.

e People to be interviewed or surveyed (students, parents, teachers, etc.).
The most used methods of collecting information are observation, analysis

of activity products and documents, and sociological surveys.

The following tools are recommended for data collection: observation
guide/sheet, questionnaire, interview guide, document and activity product
analysis sheet.

The internal evaluation is coordinated by the C.E.A.C. commission by
applying the appropriate standards. The result obtained will be the
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identification of the real situation of the school organization compared to the
requirements of the quality standard. The analysis of the primary data obtained
in this way will highlight the strengths of the school and the areas in which the
school's activity can be improved.

The digitalization of the internal evaluation process began with the launch
of the online platform calitate.aracip.eu. The use of this platform changed the
way data was reported, eliminating the multitude of physical files that had to
be filled out. The platform has certain advantages, namely:

e [t contains certain databases — with teachers, members of the C.E.A.C.

committee, and indicators from the R.A.E.IL. (see fig. 1).

e Ensures transparency and uniformity of data reporting at the national
level.

e [t saves time, so data transmission is efficient.

e Contains an archive of previously completed internal evaluation reports.

The disadvantage of the platform is that, if the internal evaluation process
is not real, but carried out formally, it can be copy-pasted with school data
from previous years.
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Certain errors frequently occur when completing the R.A.E.I., such as:

e The phenomenon of overevaluation (maximum self-evaluation) - the
C.E.A.C. commission awards the grade "Excellent" to almost all
indicators, for fear that a lower grade would attract sanctions or
negatively affect the school's image.

e Confusion between resource and outcome — the school reports that it has
a quality education because it has interactive whiteboards, which are
teaching resources, but does not provide evidence on how the use of
these interactive whiteboards contributed to improving students' grades
(which is the outcome of learning).

e Formally applied questionnaires (lacking the voice of the beneficiaries) —
a 100% satisfaction level is reported from students and parents, given
that there are a very small number of respondents and the sample is not
representative.
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This report is presented in every school. Its efficiency in transforming
institutional management is questioned, because it is not known exactly
whether it is an element of progress or an exercise in administrative
compliance. If the data completed in the R.A.E.I. contradict reality, then the
degree of trust of other actors in the educational system in the school
institution decreases.

For the R.A.E.L. to be truly useful to all participants in the educational
process, a summary of this report should be made for the beneficiaries of
education, called the “Quality Report for Everyone”. This summary should
contain 1-2 pages with infographics and should be presented to the Parents’
Association and the Student Council. Good results from the R.A.E.I. should
be used to motivate the school’s employees and promote its image in the local
community.

The biggest challenge for a school in the internal evaluation process is to
avoid or overcome formalism. A big problem is the collection of data, which
is an additional bureaucratic task. Another problem is the processing of the
data collected, much of which remains unused.

When C.E.A.C. members collaborate closely and use real data, the Annual
Internal Evaluation Report becomes a map that shows exactly where to
intervene at the school level and is no longer just a document prepared for
A.R.A.CIP.

3. Quality Improvement Plan (P.I.C.)

It is part IV of the Annual Internal Evaluation Report, which shows
whether the school has the capacity to self-regulate. This document represents
the transition from diagnosis to strategic intervention, transforming internal
evaluation into a tool for progress.

The quality improvement plan is the direct result of the analysis of the
weaknesses previously identified. The plan is valid and effective if it follows
the structure specified on the A.R.A.C.I.P. platform, namely:

e Improvement objectives —these are formulated based on the indicators that
in part III of the Annual Internal Evaluation Report received the rating
“Satisfactory” or “Weak”. The objectives must be formulated S.M.A.R.T.
(Specific, Measurable, Attainable, Relevant and Time-bound).

e Specific activities — represent the concrete activities that must be carried
out to achieve the proposed objectives.

e Allocated resources — these are the human, material and financial
resources necessary to carry out these activities.

e Completion deadline — a precise calendar is drawn up, spanning the entire
school year.
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e Result indicators — show how the success of the intervention will be
measured at the end of the quality cycle (P.D.C.A. — Plan, Do, Check, Act).
Depending on how it is written, this plan may be a list of intentions that

have no real basis. Equally, the P.I.C is not a list of tasks, but an indicator of

the school's managerial maturity. The solutions proposed by the school and
contained in the P.I.C. may be real or formal. For this reason, certain aspects
must be checked, such as:

e The objectives in the P.I.C. must correspond to the weaknesses identified
in the first three parts of the R.A.E.L.

e Realism of the plan — involves evaluating the resources and proposed
deadlines, which must have a certain logic. Activities must be punctual,
and the deadlines for implementation must be specified concretely. In this
case, we are dealing with an operational and serious plan.

e The feedback loop — consists of the comparison between the improvement
plan for the previous school year and the achievements of the current
school year.

For the evaluation of the P.I.C., an evaluation grid can be built, which
includes the following criteria: specificity of objectives, allocation of
resources, relevance of evidence and effect obtained (estimated impact).

The improvement plan drawn up by the C.E.A.C. committee must be
functional. This means that vague wording that may appear in the plan must
be avoided. On the other hand, certain requirements must be met:

e For each weak point, there must be a solution with clear deadlines and
nominated responsible parties.

e The proposed improvement measures must also target the teaching,
learning and assessment process, not just the material facilities. In other
words, the efforts made must focus on the educational process, not just the
infrastructure.

e The plan can influence the quality of classroom teaching, beyond material
resources, by formulating process objectives.

e [Ifthe P.I.C. stipulates the introduction of interactive methods or remedial
learning, then teachers will be motivated to adapt their teaching strategy.
To identify the degree of objectivity of the institution in conducting the

internal evaluation, a comparison is made between the self-evaluation carried

out by the school through R.A.E.I. and the external evaluation carried out by

A.R.A.C.LLP. experts. There is a set of criteria used for comparison, namely:

convergence of the grades awarded, evidence considered, beneficiary

feedback, self-regulation capacity and institutional progress.

Convergence of ratings means checking the coincidence between the
rating that the school itself gave and the rating given by the experts. The
comparison is made for the three dimensions of quality mentioned at the
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beginning of this paper: institutional capacity, educational effectiveness and
quality management. If there is a large difference between the two
assessments, then there is a lack of realism or a misunderstanding of quality
standards.

The evidence considered is very important for the external evaluation. If
the evidence on which the R.A.E.L. is based (documents, photos, diplomas,
links to web pages, etc.) is not sufficient, has been invalidated or has been
considered irrelevant by the external evaluators, then it means that there is a
problem in the rigor with which the C.E.A.C. commission collects data on the
school's activity.

Regarding the feedback from the beneficiaries, the results of the internal
questionnaires applied in the school are compared with the interviews
conducted by A.R.A.C.I.P. experts with the students and parents during the
external monitoring visit. The question arises whether these results coincide
(or not) with each other.

For the self-regulation capacity, the question arises whether the
weaknesses identified by the school through the internal evaluation are the
same as the recommendations made by the external experts. If the school has
identified its own problems before the external visit, then the quality
assessment and assurance mechanism is functional. If the external evaluators
find other new problems, it means that this mechanism is functioning
superficially.

Institutional progress is only seen if the recommendations made in the
R.A.E.I. have been taken as objectives for the new quality improvement plan
(P.I.C.). If major differences appear for these criteria, then there is a tendency
to overestimate the process indicators, which will require the use of more
objective working tools than those used so far.

e Case study: Interpreting a weak point in the Annual Internal

Evaluation Report (R.A.E.I.)

The decrease in students' motivation for learning is a weak point, which
often appears in internal evaluation reports. This is reflected in the elements
of the "Institutional Effectiveness" domain, namely the "Learning Results"
criterion, the "Scholarly Performance" subdomain, the "Evaluation of School
Results" indicator (according to the Internal Quality Evaluation Manual). The
weak point for this indicator is "the increase in the number of unexcused
absences in grades 10 and 11, with a direct effect on the promotion rate at the
end of the school year". The causes of this weak point can be identified using
the Ishikawa diagram (cause-effect diagram), namely:

e Human resources — teachers do not use interactive teaching strategies that
capture the interest of "digital native" students.
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e Communication — ineffective dialogue between teachers and parents,
when absenteeism begins (over 10 unexcused absences in a month).

e Operational procedures — monitoring and reporting of absences is done at
the end of each month, not in real time, to be able to intervene immediately
to stop the phenomenon of absenteeism.

The internal evaluation conducted by the school attributed absenteeism to
the socio-economic context of the families from which the students with many
absences come.

The external evaluation recommended diversifying the methods of
formative assessment and increasing the attractiveness of the curricular offer.
In other words, the solution to the problem lies in the quality of the teaching
process and less in the existence and influence of factors from the external
environment.

Quality management will react by including this weak point in the Quality
Improvement Plan (P.I.C.). For the next school year, this plan will include
certain operational measures, such as:

e Organizing training courses for teachers to use digital applications and
tools in the classroom.

e Implementing an early warning system for parents and teachers through
the electronic catalog and SMS, when a certain number of unexcused
absences is exceeded; e.g. when the student accumulates 10 unexcused
absences, because for 20 unexcused absences, one point is deducted from
the behavior grade.

e Reforming the teaching, learning and assessment methods used in the
classroom by teachers.

Based on this analysis, some recommendations can be made for all

stakeholders — school management, the CEAC committee and teachers. A

set of such recommendations can be found in the series of “Guidelines for

the uniform application of assessment standards” — Volume IV, entitled

“Management of learning outcomes”, published by A.R.A.C.I.P. in 2021.
Recommendations for school management:

e Moving from bureaucratic compliance to organizational culture — the idea
must be promoted that quality assurance is not only "A.R.A.C.I.P.'s task”
but is a tool for increasing school progress.

e Data transparency — progress indicators should be published periodically,
not only in the final report (R.A.E.L.), e.g. at the end of each learning
module, on the school website, to increase the trust of parents and the local
community in the school's work.

e Motivation of the C.E.A.C. committee — the effort of the committee
members should be recognized either by reducing the teaching norm
(where possible), or by including this criterion in the evaluation for the
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merit grade. For now, it is a criterion for the self-evaluation sheet of

teachers, respectively the annual activity report of teachers.

Recommendations for the C.E.A.C. commission:

e Digitizing evidence collection, by creating and implementing a "quality
cloud" (e.g. Google Drive), where teachers can upload evidence of their
activity throughout the school year (planning, photos, diplomas, projects,
reports, etc.). By doing so, the congestion during the R.A.E.I. drafting
period (in October of each school year) is avoided.

e The objectivity of self-evaluation — is ensured by using anonymous and
constant feedback collection tools (not just once a year), to obtain a true
picture of the satisfaction of students and parents (who are the
beneficiaries of education).

e Benchmarking — means collaborating with other schools that have similar
or better results to compare performance indicators and adopt some of the
best practices in drafting the quality improvement plan (P.I.C.).

Recommendations for teachers:

e Correlating teaching methods with performance indicators — consists of
adapting the teaching strategy according to the weaknesses identified in
the R.A.E.I. For example: if critical thinking is low (another weakness that
often appears), then teachers should use active methods in the classroom,
such as debate and project-based learning.

e Self-monitoring of progress — each department in the school should
establish some quality micro-indicators, which they should report
quarterly to the C.E.A.C. For example: the pass rate in the baccalaureate
exam simulations at the school level, at the county level and at the national
level.

Final recommendations for the school:

e Complete digitalization of the C.E.A.C. portfolio, to reduce the stress of
reporting at the end of the school year or quality year.

e Transforming the R.A.E.IL into a progress map, to be presented annually
to the local community.

Educational marketing must be based on quality. This means that
educational quality management is a system that produces social effects, so
the data posted on the A.R.A.C.I.P. platform represents "image capital" for the
respective schools.

The results of the internal evaluation should be communicated outside the
school, by publishing them on the institution's website. They influence the
attractiveness of the school in a certain way, so they must be accessible in
language for parents and other categories of interested people. Good results
obtained in the external evaluation can be used for recruiting students,
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establishing partnerships with local companies or non-governmental
organizations, attracting funds for the school (grants).

The quality of the school is also visible through certain means of
communication, such as the school's website (mentioned above), meetings
with parents, social media accounts (Facebook and Instagram), the annual
report of the directorate. Therefore, the quality of education is the best form
of advertising for a school.

Instead of conclusions: The future of quality in Romanian schools

The quality of education is not a "destination" that is reached once
accreditation, authorization, or periodic evaluation is obtained. It is a
continuous journey of transformation and adaptation of the school to the
requirements of the educational beneficiaries.

Performance indicators, quality standards and the Annual Internal
Evaluation Report represent control levers for the school's activity. Equally,
they represent a "compass" with which a school navigates towards excellence.
Where the internal evaluation process overcomes the barrier of formalism, it
becomes "an engine of change". The success of a school depends not only on
its material endowments but also on the capacity of the management team to
use student-centered teaching strategies.

The digitalization of evidence collection, honest dialogue with all
beneficiaries of education, can transform the bureaucratic activity of the
C.E.A.C. commission into an innovative activity. The quality standards we use
today are the basis of the skills and human characters on which tomorrow's
society is based. The quality of education is the only investment that does not
depreciate.

One of the objectives of A.R.A.C.I.LP., mentioned in the series of
"Guidelines for the uniform application of evaluation standards" - Volume I,
entitled "Internal and external evaluation of institutional development",
published by A.R.A.C.I.P. in 2021, is "the development of an institutional
culture of quality in pre-university education". To achieve this objective,
quality schools are needed.

A quality school continuously improves its activity and results regarding
access to and participation in education, learning outcomes and the well-being
of students and teachers by acting on two dimensions: compliance with quality
standards and meeting the expectations of education beneficiaries. Equally, a
quality school must improve its internal processes, but must be open to the
needs, interests and expectations of education beneficiaries. A quality school
is therefore a learning organization.

The success of a school has three dimensions, namely:

e Knowing the needs of education beneficiaries, their involvement in

school life and its response to their needs and requests.
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e Organizational learning (both from successes and mistakes), as well as
using the result of this learning to continuously improve its work.

e Continuous improvement of indicators regarding access to and
participation in education, learning outcomes and the well-being of
students and teachers.

The internal and external evaluation process establishes the capacity of the
school and its management to provide educational services appropriate to the
interests of individual members of the school community, the local
community, and society in general.

Note on the use of AI: In the process of drafting the paper, an AI-powered digital assistant
(Gemini 3.0) was consulted to find additional sources of information, complete the work, and
improve the coherence, clarity, and accuracy of the paper. All Al suggestions were evaluated
and selected by the author, who fully owns the ideas and intellectual contribution contained
in this paper.
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